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Anderson, H., Hourcade, J. & Parette, P. (2003). Accountability in Collaboration: A Framework for Evaluation. Education and Training in Developmental Disabilities, 38(4), 398-404.

This article explores the objective and subjective evaluation of the processes and outcomes of collaboration.  Also discussed are the dimensions of collaboration to be measured and how to go about measuring them.  It includes a 2 x 2 “Collaboration Evaluation Matrix” and utilizes multiple data sources to improve the validity of the research.  

The article, which calls for both objective and subjective evaluative information from multiple perspectives, has the potential to be a sound foundation for serious research on the efficacy of collaboration.  It poses important considerations and possible approaches in the analysis of the effectiveness of collaboration. 

Austin, A. L. (2001). Teachers’ Beliefs About Co-Teaching. Remedial and Special Education, 22(4), 245-255.


This article provides some relevant information about the current state of practice from the perspective of essential stakeholders: the collaborating teachers. A survey developed by the author was used to collect data.

Dettmer, P., Thurston, L.P., & Dyck, N. (2002). Consultation, Collaboration, and Teamwork for Students with Special Needs, Fourth Edition. Boston, MA. Allyn and Bacon.


This book is designed to serve as a bridge between theory and practice. It provides background information and field-tested recommendations to help educators become more proficient in working together within school context. Each chapter presents ideas and activities that encourage the single reader, or group of readers, to delve into the subtleties and intricacies of powerful interactive processes.

Dieker, L.A. (2001). What are the Characteristics of ‘Effective’ Middle and High School Co-Taught Teams for Student with Disabilities? Preventing School Failure, 46(1), 14-24.


Presents a study that described effective practices for working with student with disabilities at the secondary level in co-taught settings. Description of the team structures; examination of co-teaching practices; recommendations for secondary teachers in developing or revising a co-teaching plan. (EBSCOhost abstract).

Keef, E.B. & Moore, V. (2004). The Challenge of Co-Teaching in the Inclusive Classrooms at eh High School Level: What the Teacher Told Us. American Secondary Education, 32(3)77-88.


Meeting the needs of students with disabilities in general education classrooms requires collaboration between general and special education teachers.  In this article, the challenges of co-teaching at the secondary level are explored through the voices of general and special education teachers who co-taught in inclusive classrooms at a large suburban high school in the southwestern United States. Semi-structured interviews were conducted and analyzed for common themes and these themes were then checked with the teachers. Critical issues for teacher clustered around three major areas: the nature of collaboration, roes and responsibilities, and outcomes. These themes are discussed and examined for the implications they hold for other schools implementing co-teaching. (Abstract from author.)

Lezotte, L.W. (2004) Learning for All. Okemos, MI. Effective Schools Products, Ltd.


This very short book addresses eight high-yield strategies that make a real difference. These strategies help assure a high standard of achievement that does not vary significantly across the subsets of a school’s student population.

Dettmer, P., Thurston, L.P., & Dyck, N. (2002). Consultation, Collaboration, and Teamwork for Students with Special Needs, Fouth Edition. Boston, MA. Allyn and Bacon.


This book is designed to serve as a bridge between theory and practice. It provides background information and field-tested recommendations to help educators become more proficient in working together within school contexts. 

Loader, L.M. (1993). A Collaborative Approach to Mainstreaming. The Delta Kappa Gamma Bulletin, Fall 1993, 34-38.


The author used four models as a guide to designing and implementing a co-teaching approach to facilitate mainstreaming. In this article, examples of how each model was used is shared. Evaluation of student performance is also addressed.

Mastropieri, M. A., Scruggs, T. E., Graetz, J., Norland, J., Gardizi, W., McDuffie, K., et al. (2005). Case Studies in Co-Teaching in the Content Areas: Successes, Failures, and Challenges. Interventions in School and Clinic, 40, 260-270.


This article opens with a brief overview of previous research conducted on co-teaching.  Reviews of four case studies on co-teaching across a wide range of content areas and settings follow.  Academic content, the influence of high stakes testing, and the compatibility of co-teachers emerged as major themes in the article.  

The article cautions against the use of special educators as instructional aides in courses where the special education teacher has less extensive knowledge of the content.  The degree of emphasis on high stakes testing influenced content, pace and teacher’s roles.  A mutual trust and respect were again identified as the key determinant of co-teaching compatibility.  No measures of academic performance results were shared. 

Murawski, W.W., & Swanson, H.L. (2001). A Meta-Analysis of Co-Teaching Research: Where are the Data? Remedial and Special Education, 22(5), 258-267.


Students with special needs are increasingly being served in the general education classroom. Co-teaching is one service delivery option designed to meet those needs. The purpose of this article is to synthesize data-based articles pertaining to co-teaching between general and special education personnel. Of 89 articles reviewed, only 6 provided sufficient quantitative information for an effect size to be calculated. Effect sizes for the individual studies ranged from low (0.24) to high (0.95), with an average total effect size of .40. Dependent measures were varied and included grades, achievement scores, and social and attitudinal outcomes. Results indicate that further research is needed to substantiate that co-teaching I an effective service delivery option for students with disabilities. (Author’s abstract).

Nagurka, T. F. (1995). COILS: The Co-Taught Integrated Learning System Program. (Report no. ED 381-955). New Orleans, LA.: National Conference of the American Association of Administrators.


The report describes the COILS (Co-taught Integrated Learning System) program which utilizes the ILS (Integrated Learning System ) as well as the co-teaching model.  This paper, presented in 1995 at the National Conference of the American Association of School Administrators, provides definitions, guidelines, and benefits of inclusion and co-teaching.  


This article has more of an examination of a particular coursework (ILS) and the details of its use in a particular school.  Data regarding student learning was objectively measured using pre and post test data and subjectively through teacher and student surveys.  Researchers felt that positive growth was demonstrated. 

Spencer, S.A. (2005). Lynne Cook and June Downing: The Practicalities of Collaboration in Special Education Service Delivery. Intervention in School & Clinic, 40(5), 296-300. 


The author interviews Lynne Cook and June Downing, professors at California State University, about the practicalities of collaboration in special education service delivery. The paradigm shift required by co-teaching for both the general educator and especially the special educator are discussed.

Villa, R., Thousand, S., & Nevin, A. (2004). A Guide to Co-Teaching: Practical Tips for Facilitating Student Learning. Thousand Oaks, CA. Corwin Press.


Following a preface which addresses experience, history, law and research findings, this text presents four approaches to co-teaching. Vignettes, opportunities to analyze the cooperative process, and responses to frequently asked questions are provided for each approach. The final chapter is devoted to training and administrative support issues.  Numerous examples of lesson plans and a checklist to help identify the least intrusive supports are provided. 

Walther-Thomas, C.S. (1997). Co-Teaching Experiences: The Benefits and Problems that Teachers and Principals Report Over Time. Journal of Learning Disabilities. 30(4), 395-407.


This report describes a 3-year study of 18 elementary and 7 middle school teams involved in the development and implementation of building-level programs designed to support students with disabilities in mainstream classrooms. All of the teams used co-teaching as an integral part of their service delivery models. During the investigation, 119 teachers and 24 administrators participated in 1 or more years of data collection. The emerging benefits and persistent problems that participant identified in the development of their models are described. (Author’s abstract)


The author identified major benefit themes that generally grew stronger over time. These were in the areas of self-confidence and self-esteem, academic performance, social skills performance, and peer relationships. Benefits for the general education students in the co-taught classrooms were demonstrated in the areas of academic performance, teacher time and attention, strategies and study skills instruction, social skills development, and classroom communities. Teachers found increased professional satisfaction and growth, and personal support. Persistent problems around scheduling planning time, student scheduling, caseload concerns, administrative support, and staff development emerged.

Weiss, M. P. & Lloyd, J. (2003). Conditions for Co-teaching: Lessons from a Case Study. Teacher Education and Special Education, 26(1), 27-41.

Six special educators from rural middle schools and high schools were a part of this case study focusing on the co-teaching between general and special education teachers.  All six teachers from across the content areas had some form of training on co-teaching.  These educators used a wide variety of approaches and took on various roles within the general education classroom depending on the setting, content, and/or team attitudes.  The article explores reasons for co-teaching and highlights the importance of professional preparation and administrative support.  It identifies similarities to numerous models currently used in classrooms.

The article questions the lack of true co-teaching in lieu of the special educator serving in a more supportive role, which could potentially jeopardize their position as professionals and equal partners.  However, not addressed within the article is the effectiveness of co-teaching.  The results from this case study raise many questions regarding expectations of co-teachers as well as what teachers need in order to implement effective co-teaching programs.  

Weiss, M. P. & Lloyd, J. (2002). Congruence Between Roles and Actions of Secondary Special Educators in Co-Taught and Special Education Settings. The Journal of Special Education, 362(2), 58-68.


We examined co-teaching in secondary classrooms by interviewing and observing special education teachers in co-taught and special education classrooms. Using qualitative methods and a ground theory (constant-comparative) method of data analysis, we identified salient, recurrent patterns that suggested a description to roles and actions in special education classrooms. We found that special educators take on various roles when co-teaching that are different from the roles that they reportedly assume when they are teaching in special education classrooms; the differences between these roles are influenced by personal definitions of co-teaching and perceived pressures from the classroom, administration, and professional community.  During co-taught classes, special educators may simply provide support for students in the general education classroom, teach the same content in a separate classroom, teach a separate part of the content in the same classroom, or teach as a team with the general educator. In co-taught situation, teacher engaged in actions that helped student get through assignments and instruction given to the entire class. In special education classrooms, however, special educators engaged in different strategic and explicit forms of these actions.(Author’s abstract)

What Matters Most: Teaching for America’s Future (1996).  Report of the National Commission on Teaching and America’s Future
This report offers a blueprint for recruiting, preparing, and supporting excellent teachers in all of America’s schools. The plan is aimed at ensuring that all communities have teachers with the knowledge and skills they need to teach so that all children can learn, and all school systems are organized to support teachers in this work. A caring, competent, and qualified teacher for every child is the most important ingredient in education reform. The Commission’s proposals are systemic in scope—not a recipe for more short-lived pilots and demonstration projects. They require a dramatic departure from the status quo—one that creates a new infrastructure for professional learning and an accountability system that ensures attention to standards for educators as well as students at every level—national, state, local school district, school, and classroom.

Presentations

Friend, M. (2005). Administrative Considerations for Successful Co-Teaching. Presentation for Annual Fall Conference of Iowa CASE. 

Robinson, S. (2005). Meeting Needs of Students with Disabilities in the Era of NCLB and IDEA 2004: Access to General Education and Accountability. Presentation for Prairie Lakes Area Education Agency 8, October 2005.

Video and Audio

Collaborative Conversations with Iowa School Administrators and Teachers (2006). Iowa Department of Education.

Successful High School Inclusion: Making Access a Reality for All Students (Video Training Program) (2001). The Forum on Education, Indiana University

The Power of Two: Making a Difference Through Co-Teaching (2nd Edition), (Video Training Program) (2005). The Forum on Education, Indiana University.

Using Co-teaching Strategies to Increase Learning for All Students, Grade 6-12, Part I: Easy to Implement Strategies in Inclusion Classrooms (Video Training Program) (2005). Bureau of Education and Research.





Web Resources

http://www.powerof2.org The U.S. Department of Education, Office of Special Education Programs (OSEP) and the University of Kansas support this project. This website contains teacher vistas, online training, FAQ’s, forums, resources, links, and a feature article along with many archived articles.

http://www.specialconnections.ku.edu Special Connections is a Project of National Significance (CFDA #84.325N) funded through the federal Office of Special Education Programs (OSEP) and coordinated through the University of Kansas. The ultimate goal of the project is to provide educators, both classroom teachers and university faculty, with tools and resources that support students with special needs in general education settings and in accessing the general education curriculum in meaningful ways.  
Four main areas of focus include Instruction, Assessment, Behavior Plans, and Collaboration. Best practices are identified within each of these four areas and nationally recognized experts create materials for a module about that topic. Teacher tools for implementing specific practices, case study materials, and references and resources related to each practice are provided in each module. Suggestions on how to develop online collaboration are included along with technical specifications and examples of how online collaboration can improve teacher practices and outcomes for students.  

http://www.cise.missouri.edu/links/research-coteaching-links.html The Center for Innovations in Education (CISE) is a collaborative effort between the Missouri Department of Elementary and Secondary Education and the University of Missouri-Columbia, College of Education.

http://www.cec.sped.org/intl/stepbystep_coteaching.htm  The Division of International Special Education and Services (DISES), a division of the Council for Exceptional Children, promotes international communication, cooperation, and progress in education and services for children and youth who have disabilities and/or are gifted and talented -- across all age groups, from infancy through adulthood.

http://www.effectiveschools.com Effective Schools Products, Ltd. is a consulting and publishing firm dedicated to advancing the “learning for all” vision by providing the high-quality resources educators need to ensure that all children are successful, regardless of demographics or disability. Founded by Dr. Larry Lezotte, our training programs, books, and online tools are grounded in research and proven practices. They have been involved with school reform on the state, district, and school levels, in rural, suburban, and urban settings.
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· National Council on Accreditation of Teacher Education Website- Research for Supporting the Effectiveness of Teacher Preparation Updated August 2005

High Quality Teacher/Educator Preparation Makes A Difference in Student Achievement: Student Performance Increases When Teachers Are Prepared 
As noted in the title, these references are supportive of the need for high quality teacher preparation. They have been compiled to assist institutions and others in the education community to generalize beyond their own experiences when speaking with and making presentations to policymakers, foundations, and corporate leaders. The references are supportive of the key conclusions that teachers and teacher educators should communicate to policymakers and funders when the topics of teacher quality and teacher preparation and development are discussed.

· Meeting the Highly Qualified Teachers Challenge – U.S. Dept. of Ed., Office of Postsecondary Ed. Report 2003.  

http://www.ed.gov/about/reports/annual/teachprep/2003title-ii-report.pdf 

Includes an academic paper in Appendix A (pp. 39-54) titled “Scientifically-Based Research on Teacher Quality: Research on teacher preparation and professional development” by Whitehurst; this paper explains the research supporting the specific segments of the law.
· Education Commission on the States Teaching Quality Reports- Michael Allen, ECS  Program Director  

Eight Questions on Teacher Preparation: What Does the Research Say – August 2003  What are the most effective strategies for educating and training the nation's teachers? This ECS report reviews the body of research on teacher preparation to ascertain what evidence the research truly provides and what its implications are for policy.

· Education Commission on the States Teaching Quality Reports- Linda Darling-Hammond, Deborah J. Holtzman, Su Jin Gatlin & Julian Vasquez Heilig Stanford University Report 2003.

Does Teacher Preparation Matter? Evidence about Teacher Certification, Teach for America, and Teacher Effectiveness  

ABSTRACT

Recent debates about the utility of teacher education have raised questions about whether certified teachers are, in general, more effective than those who have not met the testing and training requirements for certification, and whether some candidates with strong liberal arts backgrounds might be at least as effective as teacher education graduates.

This study examines these questions with a large student-level data set from Houston,

Texas that links student characteristics and achievement with data about their teachers’ certification status, experience, and degree levels from 1995-2002. The data set also allows an examination of whether Teach for America (TFA) candidates – recruits from selective universities who receive a few weeks of training before they begin teaching – are as effective as similarly experienced certified teachers. In a series of regression analyses looking at 4th and 5th grade student achievement gains on six different reading and mathematics tests over a six-year period, we find that certified teachers consistently produce significantly stronger student achievement gains than do uncertified teachers.

Alternatively certified teachers are also generally less effective than certified teachers.

These findings hold for TFA recruits as well as others. Controlling for teacher experience, degrees, and student characteristics, uncertified TFA recruits are less effective than certified teachers, and perform about as well as other uncertified teachers.

TFA recruits who become certified after 2 or 3 years do about as well as other certified teachers in supporting student achievement gains; however, nearly all of them leave within three years. Teachers’ effectiveness appears strongly related to the preparation they have received for teaching. We discuss policy implications for districts’ efforts to develop a more effective teaching force.

· Center for Teacher Quality  
(http://www2.edtrust.org/NR/rdonlyres/0279CB4F-B729-4260-AB6E-359FD3C374A7/0/k16_summer98.pdf):

Report that addresses the relationship between teacher subject matter knowledge and student outcomes.  See section entitled “Deep Content Knowledge.”  
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